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Introduction 

On December 7, 1991, the Nebraska State Historical Society 
opened a major exhibit on Nebraska’s role during World War 
II. The exhibit, “What Did You Do in the War?” encom­
passes activities of Nebraskans on the home front and over­
seas from the time of the attack on Pearl Harbor to V-J Day. 
The Society is encouraging all Nebraskans to take time to 
come and view this exhibit. However, the Society realizes 
that with the time constraints of secondary level students 
(the age group that most often studies the Second World 
War) visiting the exhibit as a classroom activity may not be 
an option. Therefore the Society has produced this educa­
tional packet for teachers to use with their classes in conjunc­
tion with their own studies of World War II. 

This packet is very focused. It contains primary source 
documents which relate specifically to Nebraska during the 
war.  The history of World War II is much more than the 
generals and the battles. The experiences of ordinary men, 
women, and children in smaller communities across the 
country also helped shape the history of this important 
world event. On the surface, the role Nebraska and Nebras­
kans played in the war may seem small, but actually it was 
quite important. By spending class time utilizing these local 
history sources, students will be able to see how this great 
event affected their state. 

Also, many students tend to view history as names, dates, 
and places in a pre-packaged textbook format. The primary 
sources used in this packet should introduce them to a new 
way of looking at history.  They will also help students in 
their development of important analytical skills. Students 
will undoubtedly have disagreements in interpreting the 
documents included, much like those amongst historians. 
We hope they will see the challenge historians have in inter­
preting the past. 
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How to Use This Packet 

This packet contains ten primary source documents which 
relate to Nebraska or Nebraskans during World War II.  Each 
document comes with background information for the 
instructor ’s benefit and some suggested ways in which the 
document can be used in the classroom.  Each document 
needs to be reproduced for each student (with the exception 
of the poster) or enough for students working in groups. We 
have encouraged the use of a discussion format for each 
document. However, having students write paragraphs 
about the documents would be another option. The impor­
tant thing is to get students looking at primary source docu­
ments as one of the tools to interpreting history. 
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An Advertisement for a Public Sale 

Defense Industries in Nebraska 
Prior to the attack on Pearl Harbor, rumors were rampant 
across the state that Nebraska communities would be chosen 
as sites for government defense plants. Due to the efforts of 
Nebraska’s congressmen and senators, Omaha became the 
location of an aircraft assembly plant; Mead, Hastings, 
Grand Island, and Sidney became the homes for ammuni­
tion manufacturing and storage facilities. While these de­
fense industries created thousands of jobs for Nebraskans 
and brought additional persons into the state, they created 
severe housing shortages.  Also, many farm families, whose 
lands were bought at seemingly unfair prices, were dis­
placed. One hundred and twenty nine thousand acres of 
Nebraska farmland, valued at nearly five million dollars, 
was confiscated by the federal government to make way for 
the defense plants. 

Construction for the Sioux Ordnance Depot, located 
in Sidney, began in 1942. The mission of the depot was the 
receipt, storage, and issue of ammunition for the U.S. Army. 
At the peak of employment during the war, 2,161 persons 
worked at the SOD. 

Reproduced here is an advertisement for a public sale 
which appeared in the Sidney Telegraph on March 10, 1942. 
The Beyer family was one of those farm families who had to 
sell their land and possessions to make way for the ordnance 
depot. The Sidney Telegraph is one of many newspapers that 
can be found in the archives of the Nebraska State Historical 
Society. 

Suggestions For Teaching 

1. 	Reproduce the sale bill for each student. Have 
them read through it very carefully.  The 
following questions can be used to lead a class 
discussion: 

b. What items appear to be more important 
than others? How did their farm property 
and equipment differ from farms you 
might know about? 

a.	 What can you infer about the Beyer family 2. Imagine if you were the Beyer family.  What 
from the sale bill in terms of their economic would you have done in their situation? What 
condition at the time of the sale and how if this happened to your family today? What 
they made their living? would you do? 
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A War Bond Poster 

Financing The War 
The war posed an enormous question. How would the 
country pay for it? More than half of the costs of the war 
accumulated as a national debt. However, lots of money 
was raised in efforts to keep the debt down.  In 1942 the 
Revenue Act was passed establishing America’s modern tax 
structure—the graduated income tax. 

Another measure used to finance the war was with war 
bonds. Nebraskans had been buying savings bonds since 
the spring of 1941. Following the declaration of war, and the 
changing of the name to “war bonds,” everyone was encour­
aged to buy as many bonds as they could afford.  A $25.00 
bond cost $18.75 and would mature in ten years.  From the 
time of Pearl Harbor to 1943, Nebraskans bought 
$240,000,000 worth of bonds. 

All sorts of different tactics were used to entice people to buy 
bonds. Celebrities often traveled across the country promot­
ing the purchase of war bonds.  Another way was through a 
public information campaign using posters. 

Reproduced here is a poster which was used to persuade 
Nebraskans to buy war bonds. It and many other posters 
can be found in the archives of the Nebraska State Historical 
Society in the collection of Addison E. Sheldon (MS2039). 

Suggestions For Teaching 

1. 	Hang the color xerox of the poster in the front of 
the room so the class can see it. 

a.	 Ask the students to identify and describe the 
symbols they see. Which are propagandistic? 
Which are patriotic? 

b. Can you think of ways to change this poster 
to strengthen its message? 

c.	 To what segments of the home front public 
would this poster most likely appeal to? 
What group or groups today would be likely 
to plan a campaign similar to this one to 
convince people to buy savings bonds today? 

d. Consider this poster as a historical docu­
ment. Should it be saved as a historical 
document? Why or why not? 

e.	 What artistic details make this an effective 
poster? 

f.	 Posters are frequently used in citizen 
participation campaigns. What characteris­
tics do they have that make them effective? 

2. 	You are commissioned to design a poster to 
encourage Nebraskans to buy war bonds 
during World War II. Design your own poster. 
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A V-Mail Letter Home 

William E. Green 
William Earl Green was born May 8, 1925, in Lincoln, 
Nebraska. He was the third of four children born to Mr. and 
Mrs. Roy M. Green.  Nineteen years and nine months later, 
on February 26, 1945, Bill died of wounds received while 
fighting with the U.S. Army (on the Siegfried Line) during 
World War II.  He was buried in an American cemetery in 
Luxembourg. 

Prior to entering the service, William had been a student at 
the University of Nebraska (1942-1943), studying vertebrate 
paleontology.  He was also an adept artist. 

Following his death, the Green family created a scholarship 
fund at the University of Nebraska in Bill’s name to serve as 
a perpetual memorial to their beloved son and brother.  The 
William E. Green Paleontology Memorial Scholarship has 
given other young people the opportunity to complete their 
education. 

V-Mail 
Mail was the primary means of communication during 
World War II.  In an effort to speed up the delivery time, the 
government created V-Mail during the war.  Letters written 
on V- Mail sheets were then microfilmed into a condensed 
size. The small space also allowed for more room in 
overseas shipping. 

Censorship 

All mail from military personnel was censored during the 
war.  Officers could censor their own mail; enlisted men had 
to have their superior officers read their mail for any 
“sensitive” material—things that if the letter were 
intercepted by the enemy would give clues as to locations, 
military strength, and upcoming military engagements. 

Reproduced here is a V-Mail letter William Green wrote 
home. Additional letters written by Green can be found in 
the Nebraska State Historical Society’s archives (MS2025). 
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Suggestions For Teaching 

1. 	Reproduce William Green’s letter for each c. What is the purpose of the letter? 
student. Ask them to read the letter carefully. 
(A typewritten version is included for the

teacher ’s use in clarifying any words that may

be difficult to decipher.) The following ques­

tions can be used in class discussion:


d. What factual information is in the letter? 
e. What inferences, generalizations, and 

conclusions might be drawn from the letter? 
f. Knowing that William Green died only a 

a.	 What information in the letter places it in a month after this letter was written, does this 

particular time period?	 change how you react to the letter? 

b. Does the letter provide details about the	 g. What clues are in the letter that it has been 

writer’s personal situation? censored by others or self-censored? 
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Typescript Copy of William Green’s V-Mail Letter Home 

Somewhere in France 
Jan. 12, 1945 

Dear Mom, 
It’ll probably be some time before you get this, but I want 

you to know that I’m thinking of you on your birthday today. I 
hope the other greeting reached you by today. 

We’ve had a pretty rough trip up ’till now, but not as rough 
as it will be. There’s a lot of snow here and it’s pretty cold. I hope 
we get better fighting weather. 

It seems funny to see the people talk and not be able to 
understand anything. I could kick myself for not taking French 
instead of Spanish. The people here care little for money, but are 
more concerned with candy, food, clothing, and tobacco. 

I guess we can chalk this up to experience, though I’m all 
for the life of ease when this is over. 

Love, 

Bill 
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A Comic Strip from the 
Nebraska Ordnance Plant News 

The Nebraska Ordnance Plant 
On October 14, 1941, the War Department announced that 
an ordnance plant would be built near Mead, Nebraska. The 
plant would take 17,290 acres of land which was being used 
by farmers. The government contracted with the Firestone 
Tire and Rubber Company of Akron, Ohio, to run the plant. 
Construction began on January 1, 1942, and operations 
began on September 10, 1942. 

The purpose of the plant was to make bombs. By the end of 
the war, the plant had produced over two million bombs. 
The plant employed some 3,000 people at its peak. 

Working with explosives caused great concerns for the safety 
of the workers. Also, due to the nature of the plant, secrecy 
was stressed, so that any possible “enemy agents” could not 
find out how many bombs were being produced and how 
they were produced.  The plant’s employee newspaper, the 
Nebraska Ordnance Plant News used its pages to stress the 
importance of safety and secrecy.  A comic strip entitled 
“Axis Accidents” was created as a humorous way to get this 
serious message across. 

Reproduced here is a comic strip from the Nebraska Ordnance 
Plant News. This newspaper can be found in the Nebraska 
State Historical Society’s archives. 

Suggestions For Teaching 

1. 	Reproduce the comic strip for each student. 
Have them read through it carefully.  Use the 
following questions as a basis for a class 
discussion: 
a.	 Describe the action taking place in the comic 

strip. 
b. In your own words, explain how the words 

in the comic strip explain or clarify the 
symbols. (ie. “sixth column,” man who 
looks strikingly like Adolph Hitler). 

c.	 What is the message of the comic strip? 

d. Which words or phrases in the comic strip 
appear to be the most significant? Why do 
you think so? 

e.	 List adjectives that describe the emotions 
portrayed in the comic strip. 

f.	 Is this an effective comic strip?  Why or why 
not? 

2. 	Pretend it is your job to draw a comic strip for 
the Nebraska Ordnance Plant News emphasizing 
safety or secrecy.  Design a strip. 
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A Letter Home from a WAC 

The Women’s Army Corps 
On May 15, 1942, President Franklin D. Roosevelt signed 
Public Law 554, “An Act to Establish a Women’s Army 
Auxiliary for Service with the Army of the United States.” 
Originally, women in the Women’s Army Auxiliary Corps 
(WAAC) acted as civilians.  By 1943, the organization was 
fully integrated into the United States Army and its name 
changed to the Women’s Army Corps (WAC). 

The idea of women in uniform was a new, exciting 
phenomenon during World War II.  Recruitment of Nebraska 
women relied greatly on the supposed glamour and 
adventure of service with the armed forces.  In reality, most 
women in the WAC were consigned to stateside secretarial 
duties. Recruiting efforts were also hindered by a major 
slander campaign in 1943 which alleged that pregnancy was 
rampant throughout the Corps and that American women 
who put on an army uniform were or became degraded 
morally. 

Reproduced here is a portion of a letter written by Frances 
Overholser, a Nebraska WAC.  The letter was written to her 
mother in Lincoln, Nebraska on November 2, 1943. Other 
letters of Frances Overholser can be found in the archives of 
the Nebraska State Historical Society (MS0450). 

Suggestions For Teaching 
1. 	Reproduce the letter for each student.  Ask them d. What factual information is in the letter? 

to carefully read the letter. (A typewritten copy e. What inferences, generalizations, and 
has been included to clarify any words that may conclusions might be drawn from the letter? 
be confusing.) The following questions can be f.	 In the letter there are several references to used as the basis for a class discussion: [Adolph] Hitler and his agents. Do you 
a.	 What information in the letter places it in a think Hitler was responsible for the rumors 

particular time period? about the WACs? 
b. Does the letter provide details about the 2. This letter might spark a class discussion on

writer’s personal situation? women in the military today? Have times 
c. What is the purpose of the letter?	 changed much for women in the military? 
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Typescript Copy of Frances Overholser’s Letter 

At present we are fighting an ugly rumor about the WACs 
and we all feel terrible about it. As you know, the WACs have been 
doing a wonderful job. We have released, I can’t tell you how 
many Divisions of fighting men, but it is beginning to get into 
Hitler’s hair. 

It all started with an order for 40 baby cribs from Ft. Des 
Moines. They were for officer’s wives, of course, but Ft. Des 
Moines happens to be one of the largest WAC centers in the coun­
try and Hitler’s agents jumped at the chance. “Smear the WACs! 
Ruin their reputation. They are there only for the convenience of 
the soldiers, and all that stuff. Break their morale. Frighten their 
parents. Do everything in your power to stop recruiting. The WACs 
must be discredited.” Those orders came straight from Berlin, and 
at present they are succeeding. (Maybe.) 
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Photograph of Scrap Collecting 

Scrap Drives 
During World War II, Nebraskans became well-educated in 
the art of collecting scrap material to be recycled into arma­
ments or other items vital to the war effort.  They often saved 
the tin foil from gum wrappers, making a tin foil ball until it 
reached a large enough size to be accepted by the scrap collec­
tion site. Scrap iron and other metals were obviously of value, 
but so were such “disposables” as grease, which could be used 
to manufacture ammunition. Scrap paper was often the easi­
est to come by.  Paper was recycled into packaging for arma­
ments. Caught up in patriotic enthusiasm, scrap collecting 
sometimes went too far.  Many items were sent to the scrap 
pile which were later regretted, including cannon, monu­
ments, and other historical objects. Recent historical studies 
indicate that the scrap drives were more important as morale 
boosters than in providing essential products. 

Reproduced here is a photograph of Lincoln Camp Fire Girls 
with scrap they collected in September 1942. This photograph 
and others relating to Nebraska and the war can be found in 
the Photo Collections of the Nebraska State Historical Society. 

Suggestions For Teaching 
1. 	Reproduce this photograph for your students on 

a photocopying machine. Have the original 
available for closer examination. Use it as the 
basis for a discussion on using photographs as 
historical evidence. Consider these questions in 
your discussion: 
a.	 What is happening in the photograph? 
b. What details in the photograph provide 

clues about what is happening? 
c.	 What details in the photograph reveal the 

date of the event? How does the photograph 
reveal the time of day or year?  What pre­
ceded taking the picture? What followed it? 
How does the picture reveal the stopping of 
time? What is caught in motion? What does 
the picture reveal of the times in which it 
was taken? 

d. Is there evidence in the photograph to place 
it in a particular location? 

e.	 Describe the mood of the photograph. (e.g. 
formal, candid, happy, unhappy etc.) 

f.	 If you knew that this photograph recorded 
the results of a scrap drive, what conclu­
sions could you draw from it? 

2. 	Make a list of all the different types of items 
these girls collected. Why were they collected? 
What could they be used for in the future? 
Recent historical studies indicate that scrap 
drives were utilized more to promote patrio­
tism and war awareness in citizens and really 
had little effect on increasing usable resources 
for the war effort. How can students prove or 
disprove this contention? 

3. 	How do the scrap drives of the 1940s compare 
with today’s recycling efforts?  Is today’s 
recycling an organized, group effort? 
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Diary of a B-17 Co-Pilot 

Willis L. Jones 
Willis Lee Jones was a co-pilot on a B-17, the “Vera Mae” 
during World War II.  The plane was shot down on their 
twenty- sixth mission to Augsburg, Germany, on April 13, 
1944. All ten crew members parachuted safely from the 
stricken plane, and all were taken prisoners.  Mr. Jones was 
sent to Stalag Luft No. 1 at Barth, Germany, and remained as 
a prisoner of war until May 13, 1945, when he was liberated. 
Mr. Jones kept a diary of his missions before he was shot 
down and also a diary while in the prison camp. 

Reproduced here is one entry from Mr. Jones’ diary of his 
missions. It is from the Nebraska State Historical Society’s 
archives (MS4256). 

Suggestions For Teaching 
1. 	Reproduce the diary excerpt for each student in 

the class. Ask them to carefully read through it. 
(A typewritten copy of the excerpt has been 
included to avoid any confusion.) Have them 
transcribe the diary entry and then go over it 
using the typewritten copy.  Are there any 
words which are confusing or questionable as to 
what they are?  Discuss why it is important for 
historians to be able to decipher what the exact 
words are and how different transcriptions can 
result in different conclusions. 

2. 	Consider the following questions in a class 
discussion about his source: 
a.	 How is this diary entry different from a 

letter? 

b. What kinds of information does it reveal 
about the situation Mr. Jones was in? 

c.	 What information does it reveal about 
what part Mr. Jones played in the crew? 

d. What does it reveal about the war? 
e.	 Who did Mr. Jones write the diary for? 

Himself? Historians? His grandchildren? 
3. 	Do you keep a diary about your activities? If 

you knew it was going to be read later, would 
that change the kinds of things you write 
about? Why? 
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Typescript Copy of Willis L. Jones’ Diary Entry 

Mission #2 Jan. 5, 1944 
BODEAUX [Bordeaux] Air Field 

This was one of those tough missions (I guess) They got 
me up at 02:30 again this morning, as usual we went through 
briefing etc. We took off at 06:30 and it was very dark. It doesn’t 
become light until after 8 o’clock. We were flying around trying to 
find our formation when the whole sky was lighted up. A plane had 
cracked up on take-off with 2700 gals of gasoline and 4800 lbs of 
bombs on board. It was really an explosion. It was the beginning of 
a pretty hectic day for us. The trip to Bordeaux was about 600 
miles. We didn’t have any trouble until we got almost to the target 
and then one lone fighter hit us. I’m of the opinion that he never 
got any ships on that pass, but he sure came close to us. I think I 
could recognize the pilot if I ever met him again. The flack [flak] 
over the target was very heavy. It was bursting all around us. It 
seemed like a dream (nightmare) until one burst came close 
enough to hit us. It just sounded like someone through [threw] a 
handfull of small stones at us. We found out after we landed 
thought that it was a little worse than that. We had about 12 holes 
in the ship including one right over Telefsen’s head. I thought he 
was going to faint when he saw it. After we left the target the 
fighters really hit us. There must have been 50 of them against 
some 80 fortresses. We never had any direct attacks at our plane 
but they were attacking the low squadron and the groups behind us. 
It sure was a funny feeling to know that someone was shooting at 
you and intending to kill you. You sure wake up on a hurry. There 
sure isn’t much a co-pilot can do but set there and pray. The fight­
ers stayed with us about 30 minutes and finally they [blank]. I 
don’t know how many fighters were shot down, but we lost 10 
bombers. Was sure glad to see the coast of England and better still 
to get on the ground. 
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A Propaganda Leaflet 

Propaganda 
Propaganda according to the Webster’s New World Dictionary 
of the American Language (Second College Edition, 1976) is 
“any systematic, widespread dissemination or promotion of 
particular ideas, doctrines, practices, etc. to further one’s 
own cause or to damage an opposing one.” 

Propaganda is often used as a weapon of war. The first uses 
of propaganda as a weapon occurred during the First World 
War.  In fact the U.S. government created an entire organiza­
tion to head up the creation of propaganda.  The Committee 
on Public Information was responsible for gathering citizen 
support for the war using patriotic speeches, posters, news­
paper stories, films, and pamphlets. The Office of War 
Information (OWI) continued this during the Second World 
War.  Germany and Japan, of course, had their own propa­
ganda. 

One of the more wide-spread uses of propaganda was in 
leaflets which were dropped on soldiers from the air.  These 
leaflets were intended to demoralize the soldier so that he 
would lay down his arms and surrender.  The United States, 
Germany, and Japan all used these leaflets. 

Reproduced here is a leaflet that was dropped on some 
Nebraska soldiers during World War II.  (Many of the mem­
bers of the Thirty-fifth Division were Nebraskans.) 
It and other items relating to the Thirty-fifth Divison can be 
found in the Museum Collections of the Nebraska State 
Historical Society. 
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Suggestions For Teaching 
1. 	Reproduce the leaflet for each student.  Have 

them read through it carefully.  The following 
questions should be considered in a class 
discussion: 

i.	 How is the information in the document 
organized?  How does this affect the 
message? 

j. Is there information in the document that 
a.	 What is propaganda?  How is it used? links it to a particular event in U.S. history? 
b. To whom is this document addressed? k. Why do you think this document was 
c.	 Who do you think wrote the document? written? 

d. What points are being made by the	 l. Do you consider this document to be an 
author(s)? example of propaganda?  Why or why not? 

e.	 What arguments are used to make these m. List examples of propaganda techniques 
points? used in the period in which these docu­

f.	 Do you find these arguments convincing? ments were created.  How are they similar 

Why or why not?	 or different from present day techniques? 

g. Describe the tone of the document. 
h. What assumptions have the authors made


about the people addressed?
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Governor Griswold’s V-J Day Speech 

V-J Day 
V-J Day (Victory in Japan) was the day which formally 
marks the end of the war in the Pacific and therefore all of 
World War II.  Atomic bombs had been dropped on 
Hiroshima and Nagasaki on August 6 and 9 respectively, 
and on August 14 the Japanese accepted the Allied terms for 
surrender.  V-J Day was celebrated on August 15, 1945. 
However, September 2, 1945 is also sometimes called V-J Day 
as this was the day when the Japanese signed the instrument 
of surrender. 

Governor Dwight Griswold 
Dwight Palmer Griswold served as Governor of Nebraska 
from 1941-1947. 

Reproduced here is a copy of the speech Governor Dwight 
Griswold gave on the radio on V-J Day. This speech can be 
found in the Nebraska State Historical Society’s archives 
(RG1, SG32). 

Suggestions For Teaching 
1. 	Reproduce the speech for each student.  Have d. Who is the intended audience for the speech? 

them read through it carefully.  Use the follow- e. What might you have expected the governor
ing questions as the basis for a class discussion: to mention that he doesn’t? (Hint, he never 
a. What is the message of this speech? mentions the state of Nebraska directly.) 
b. What is the tone of the speech (e.g. jubilation, f. How has the speech been personalized? 

guarded optimism, quiet reflection etc.)? g. In the final paragraph, he mentions that “fear 
c.	 Consider carefully the words which have has no place in our onward march.”  What 

been changed and added. Do they make the is this onward march? 
message stronger?  Weaker? 
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An Oral History Interview Transcript 

Oral History 
Oral history is the collecting of any individual’s spoken 
memories of his/her life, of people he/she has known, and 
events in which he/she has witnessed or participated. Oral 
history is another primary source technique historians use to 
help them interpret the past. Oral histories can be used to 
supplement written records, complement those things that 
have already been written in historical studies, and to 
provide information that would exist in no other form. 

Using oral histories as a source can pose problems. 
Interviewees are human. They can forget things.  Their 
memories can play tricks on them. You have to be very 
careful as a historian when you use oral history as a source. 

Virginia Koehler Knoll 
Reproduced here is a page from the transcript from an 
interview that was conducted with Virginia Koehler Knoll 
about her World War II memories.  Mrs. Knoll was living in 
Geneva, Nebraska, during the war and was only 
eleven years old at the start of the war.  Mrs. Knoll’s 
interview can be listened to in its entirety at the Nebraska 
State Historical Society (AV1.822.55) 

Suggestions For Teaching 

1. 	Reproduce the portion of the transcript for each 
student. Have them read through it carefully. 
Use the following questions as the basis for a 
class discussion: 

2. 	Have students conduct oral history interviews 
of people who lived during World War II.  Use 
the attached instructions to help get them 
started. Have each student write a brief report 

a.	 Should an oral history interview be consid- about the person they interviewed. Read some 
ered a primary source document?  Why or of the excerpts from the papers in class. 
why not? 

b. 	Would you describe this document as

factual or emotional?
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7 
ready to get a new car when the war came. We just sort of prayed 
that car through the war. We didn’t go anyplace. We drove it to 
Fairmont hoping it would get there and left it in order to take the 
train to get into Lincoln. 

Originally I just remember the things that were affecting us 
because of the war being all kind of exciting and fun. The scrap 
drives came on and my Girl Scout troop got in all of those things. 
LC: Explain a little bit about what you would do. 
VK: I remember one Saturday morning when we joined with the 
Boy Scouts, and all of us little girls just thought that was pretty 
exciting. Someone provided a truck and we drove around and 
collected the scrap. We all got to ride in the back of the truck with 
the scrap. I just remember all the tin cans. I’m sure it wasn’t very 
efficient, but that was something that was exciting and fun. 

As I’ve mentioned several times the new people coming to 
town, the new children in the school and later all of the soldiers--
all were unusual. So you see, there was just a kind of general 
excitement for a child. I certainly understood that it was terrible, 
but I think I never had any doubt that we were going to win the 
war. I never had any great fear, but we all did understand that our 
country was not being overrun or bombed or any of those things. 
We understood that other people were suffering greatly in other 
countries, though we weren’t. I don’t think we felt we could do 
anything more than what we were doing to help the war effort. 
LC: Did you get most of your information from the radio? 
VK: Yes. I’m sure my parents read the paper, but I didn’t read 
papers at that time, except for the funnies. As I advanced in grade 
school, we began to have current events and geography. We talked 
about what specifically was going on. I do remember when I was 
in the seventh grade that some of those battles in the Pacific were 
just terrible and we knew there had been great loss of life. We all 
felt sad--very sad about that. 

We didn’t eat dinner until seven because in a little town the 
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Directions for Conducting an Oral History Interview 

1. Select a person to interview.  There are many ways to 
find someone to interview.  Ask your family members. 
Contact veterans organizations, church groups, civic organi­
zations etc. Put a request in your local newspaper.  It’s a 
good idea when you find someone to have them complete a 
brief preliminary questionnaire to give you some back­
ground on the person.  Some sample questionnaires have 
been included in this packet. 

2. Prepare yourself for the interview.  Carefully read the 
person’s completed questionnaire.  Make up a list of ques­
tions from things on the questionnaire.  Do enough prelimi­
nary research so that you are able to ask intelligent ques­
tions. 

3. Make sure you are familiar with your tape recorder 
before you set out to do the interview.  Practice to make sure 
you can operate. Have an extra tape in case the interview is 
longer, or in case the tape would break. 

4. When selecting the location for the interview, ask the 
interviewee where they would be most comfortable. 
Choose a place that is quiet, where there won’t be a lot of 
distractions. 

5. When you get to the interview, chat briefly with your 
interviewee to get them feeling relaxed and comfortable 
with you.  Be sure to let them know how much you appreci­
ate getting the chance to talk with them. 

6. During the interview, keep things moving.  Have your 
questions ready, but do not rely totally on them.  By listening 
carefully to what the person is speaking about, you can come 
up with additional questions. 

7. Know the physical limitations of the person you are 
interviewing.  If the person has a hard time hearing, make 
sure you speak up loudly and clearly.  Don’t let an interview 
drag on endlessly.  One hour is usually the maximum. 
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8. Be sensitive.  Some subjects may provoke an emotional 
response.  If a person starts to cry, you might turn off the tape 
recorder for a few minutes. 

9. After the interview, thank the person again.  Send the 
person a thank you note. 

10. If you transcribe the tape, send your interviewee a copy 
of the tape, or if you don’t transcribe the entire tape, send 
them the paper you wrote for school. 
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